


















































































































では 15 歳未満のおよそ 5％（9500 万人）、













































田 2007; Dyson 1999; Singh 2009; Bines 




































































































































られる（Avramidis & Norwich 2002）。さ
らに多くの研究では、教師自身十分な知識
や対応能力を備えていないと感じているこ
とが報告されている（Singh 2009; Lynch, 
















はおよそ 3.5% （Republic of Kenya 2010、
399 頁 ）、4.6 ％（NCAPD & KNBS 2008、XV
ケニア小学校教師のインクルーシブ教育に対するジレンマ―理念と実践の狭間で―
－ 51 －
頁）または 5.3％（18 ～ 65 歳）（Mitra, 




























ことを提言している（Republic of Kenya 
1976）。1984 年には、各種専門家から成る
教育評価・リソースセンター（Educational 







































調査を中心に行った。調査期間は 2016 年 2































































く、2014 年における小学校純就学率 6 は男





校 5 校の計 12 校（内、4 校は特別支援教室
設置校）で、マルサビットはセントラル地




































































































































































































































































































されていた（Singh 2009; Lynch, Lund & 
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ケニア小学校教師のインクルーシブ教育に対するジレンマ―理念と実践の狭間で―
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Primary School Teachers’ Dilemma of 
Inclusive Education in Kenya: 




This paper investigates how well teachers understand Kenya’s policy of 
inclusive education and explores the dilemma they face between the principle 
and practice. Previous studies have shown that teachers are the key for the 
implementation of inclusive education. While the Kenyan government shows her 
commitment to inclusive education, the extent of her support for teachers on the 
ground are not well known. The study was conducted in Nairobi and Marsabit 
in 2016/17 for a total of four weeks.  The study utilizes data collected from 20 
schools using questionnaires administered for 200 teachers, semi-structured 
interviews with 20 head/deputy teachers and one focus group discussion with 
six teachers. In addition, the study interviewed officials in each county. The 
fi ndings have revealed that teachers do not fully understand the policy of inclusive 
education due to the lack of adequate training opportunities. Furthermore, teachers 
express the dilemma between the principle and the practice of implementing 
inclusive education. While the government has enacted the policy of inclusive 
education, it has created a dilemma for schools regarding whether to continue 
admitting children with disabilities because it is their right or to resist due 
to inadequate school environment, including teachers’ capacity. This paper 
recommends a deeper refl ection on the operationalization of the policy of inclusive 
education, particularly regarding community sensitization, teacher training and 
school funding.
